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This address examines the personal experiences and

attitudes of a language teacher during the 1960°'s, exploring the then
commonly held notions of "“creativity" with a view toward stimulating
professional reappraisal of the term and its pedagogical
impiications. The author suggests that the notion of the teacher
"guiding creativity" must yield to a "creativity unleashed" betore
the student will play a meaningful, participatory role in the
creative process. Several recommendations are offered which are
intended to facilitate the achievement of creativity in the

classroom.
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KEYNOTE ADDRESS

IS CREATIVITY Il THE EYE OF THE BEHOLDER?

Lorraine A, Strasheinm
Coordinator for School Foreign Languages
Director, Indiana Language rrogran
Indiana University

The keynoter's role is not unlike that of the checrlcader. Both have to

get up and try to arouse enthusiasm for the "tean" without knowing how the
"team" is really going to perform--in the game or in the conference. 4And
go, in rany rcspects, I stand here before you today as the world's cldest

living active cheerlcader for foreign languages--performing another act of

faith as to how the tcam is going to perform when the vhistle blows.
Much of what I am going to say is intenscly and odiously persoral. An ap-
propriate subtitle for this presentation might well be "One Vioman's Odyssey
In, About, and Through Creativity," for I am the "beholder" of the title.

I do not propose to establish any absolutes; like John Bockman, I am cox-
vinced that we shall never have absolutcs again. I propose only to examine
the inmediate "creative" vast of one forcipn-language teacher and to exulore
the spcetrum of oprortunities for creativity developing for forecign-lancuuge

teachers today and tcmorrosi.

In the "good old days," wvhen I begman "keeping" school, tecachers, like
King of yore or the "Little Father of All the Russias," were absolute rulers
The teacher, in elfect, '"created" the clussroon; cvery-

over *heir students.
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I crecated an aristocracy and was solely responsible for determining what
menbers of my alrcady elite corps might flourish. I was an absolutist-
teacher controlling my students absolutcly, for I also controlled their
passage down the corridor--and to the toilet, and I at least coopecrated in
controlling the length of their hair--and of their skirtse. In brief, I
controlled the student's worth; in a large measure, my students were valuable
only in so far as they were 1lil'c cr epproaching likeness to me--I created in
my own image. And I neasured off the time allotted for their lecarning to be

just like me by the clock and the calendar.

In those days I had three stock rhrases: "That's good!" (You're very ruch
like me); "Phat's not good enough!" (You're not like ne 2t all); and, "Think
for yoursclf!" (Think like me). I could have bcen Luc& in this segment

from Charles M. Schulz's PiANUTS, for Lucy is often absolutist-teacher per-

sonified:

Lucy: You got a "C" in Gernman? That's only avcrage!
Linus: So what? I'm an average student in an averagc school

in an average community....'’hat's wrong with being

average?
Iucy: Because you're capable of doing better.

Linus: That's the average answer!*

So, in that classroom I crecated in the carly fifties, when ny student pro-

tested to his teacher, "I'm me and I have worth as I am," his teaclicr's reply

was, "That's sinply not good enough.™

Vhile I was busily creating better grammar and translation devices for weeding
out the students vwho werc simply not good enough, that is, not enough iike

ne, I was tecaching a gromnar-translation arzprcach. Ve drilled vocatulary
lists, wrote vocabulary cuizzes, studied paradigns, conjugated and dcciined,

translated ad nauscenm, ond parsed and parsed and parsed.

And because creative rproiiess cannot be concealed, ny crecative notential sur-
faced one day while ry third-year Latin c¢lcss was parsing one of Cicero's

* I Lrvo tolien litorties I oreplaciig tle lisciniine in tlis cuotziicn. In
the oripinal, it was histery.
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lengthier utterances against Catiline., I FELL ASLEEP IN A CLASS I WAS
TEACHING! Anyone, of course, can put his students to sleep, but my in-
struction was so mentally stinmulating that I dropped off myself while a
student was slowly--very slowly--accounting for every single element in
the third or fourth clause. All I can say in my own defense is that the
mass of the class had preceded me into the land of Nod by at least a clause

or twol

It was about this time that I joined cighty other teachers from the country
to lcarn that, three years after praduation, I was on the verge of beconing
obsolete. Ve spent a summer at the University of Minnesota at the Ford
‘sponsorcd Foreipgn Language Auxilium learning the aural-oral approach which
vas to become audiolingualism because no one could say "aural-oral' with

near-native pronunciation and intonation.

Thus, in the mid fifties, I ccased concentrating my crecative faculties on

being a model of mental discipline and trained them on beconing a language
model. VWhere I had once spent ny time inventing original grammar and
reading practices, I now devoted my spare moments to the production of visual
aids and taped materials for oral drill. (No little of my creative energies,

of course, was being expended on increasing my own oral proficiency.)

When I returned to my school system to create ry own personal aurale-oral

aura, I found that my departmental colleagues were eager to foster ry youthful

exuberance. Teacher X thought that the vlans I had were nmarvelous--so long
as ny course continued to meet the next yeor's syllabus and prepared students
to merfernm in the scquerce as it had always existed. Teacher Y was thrill 4,
really thrilled by ry instructional layocut, but she did cvidence sore concern
as to the students' nastery of verbs--if they krew 2ll six tenses, active

and passive, of all the conjugaticns, all would be fine. Boeth teachers X
and Y hoped that the aurcl-oral nsrocedures would still »repare cur siudents
to read tiiese four authers. If I had been a painter, they would have toid

me to paint to ry heart's content--usirg the colors brown and purple; if I
had bcen a coolk, iley would have told me that I migrht season with only chili

poi/der--but Leaven xnows that all of us "nrofessionals" encourage creativity!

2
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For pcroonal (personality?) reasons, audiolingualism was much more "my

thing" than the grammar-translation approach, but, despite my visuals and
tapes, I was not all that much less absolutist. I still ordered my universe
with a seating chart, albeit now semicircles rather than six rows of five
secats cach--the rectangle. I still fegulated the length of hair and of
skirts, and the passage down the corridor; the mdjor difference was that I
now expressed my control in the target language rather than in English,.

While I taught the grammar-translaticn approach, my concerns had always been
with enrollments; during my audiolingual period it was not too heady to speak

seriously of the four-, six-, and nine-year sequence.

In the early sixties, as the aural-oral approach became audiolingualisrn, I

was so dynanic and energetic in the classroom that I was made head chcerleader
sponsor. (In th:t school cven the sponsors came in squads.) Onc of the myriad
{and scquential) Friday nights I spent at the football oval, I was passed a
note that a Pepper was smoking--under the bleachers--and in uniform! Now, I
must cenfess that I have never really known precisely what the procedures

vwere to be; was I éupposed to rip the emblem off her swecater and divest her

of her beanie there under the bleachers in the dark or was there coiie con-
stitutional ceremony spelled out somewhere? In any event, I hit the cinder
track running--until my heel ground into the cinders and I fell. AT THAT
MOMENT I BECAME BOTH THE HALFTIME ENTERTAINMENT AKD THE ONTY INJURY OF THE
GAME. The team doctor came off thke bench to determine that I had, indced,
broken ry foot. An ambulance was suzmoned--at funcreal pace--around the

cinder track--to pick up the foundercd pep club sponsor. The intercom then
reported that due tc the long delay of the gume the band would not rarch.
Throurhout the lons delay of the rane, Dick Cavett's fatier, who was a
collcarue of ninc at the time, held iy hand and rfave ne words of confort lile,
"Snila! Five trousand people are watching you.' hen I returned te the
schocl in &y brand new "suit" of crutches the following MHonday, my classroom
had becn roved frer third to first Ilcor ard the now roo: sunorted a banner
"Foreign Languuge Recovery Liceme" Iy efforts at crcative teaciiing nad focused

the whole school's attention on foreign laanguages!

At this stage in ry odyssey toward creative teaching, I cauc off the crutches

in tire to ernter an academic yeor DI institute in Ruscirn. I vanted te be

él—
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wreally" trained in audiolingualism and I wanted to lcarn language audio-
‘lingually. The institute, however, confronted its participants with a paradox
which considerably slowed our crcative juices; our classes were quite apart
from the rest of the students in the "regular" department and our tcachers

taught us by rethods and with materials they did not then use (and have never

utilized since) anywhere but with the NDEA students. Even the teachei-training
candidates were not being taught in the same ways or to do the same things we
were being retrained to do. The university staff members, by and large,
rerained unchanged by its series of NDEA institutes; there was no '"leakage"

of teaching approach into the rest of the deportment. %hen the NDEA institutes

cecased, the vrofessors put aside thesec nethods and this philosophy.

Creative audiolin ualisn was thwarted by the institute tendency to strip many

of its participants of their self-concepts. The NDEAers had their lunguage

competence asscailed, their tcaching methods attacked, and their knowledge of
the culture derided; in rcturn for their losses, they reccived instruction feor
cight wecks or so of the first level's prereading period. My own departrent
chairman, one of the fincst forecign-larguage teaclers I have ever seen in
action, who regularly taught her students to speak French although she was not
fluent in the language, and whose students had superb pronunciation and
intonatiorn because she had come to grips very realistically with her own
deficiencies, returned from institute training so demoralized that it took her
nearly two years to return to the superb audiolingual instruction she had

offered her students lonpg oeforec there was an NDEA.

Later in the sixties, I was to werk in NDER institutes. There the final

paradox ci that rlhencrenon confrented ne--the last IiDLA institutes bore no
substentive differcnces from the firct ones. It anpeared that audiolinsualism
could nct be my teaching "houze;!' the purpose of the IDEA offerinss was
replicaticn and duplication rather than develor:ent or evoluticn--creativity, if
vou will. A=nd in the :id sixties it vececare cvident that both change itself

and students were changing, ealtihcugh IDNA institutes und Jorecipn-lunuage

departments were not.

Up until 1965 or so, I, like ilvgeni sausyatint's Mlive-dcad," had been able to

-
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confine mysclf to asking the "answered" questions. It was the student's
responsibility to learn the tcacher's ansvers to the questions in the
absolute classroom. But when activity, much less creativity, came to a
seeming halt in the mid sixties, when we all seciied to be marching in place,
real-life thinking began to challenge teacher thinking. And the results of
such confrontations werc exceedinpgly strange, whether in the NDEA context
when tcachers tried to translate what they learned into the 'real world"
of the school, or in the college-requirerient arena wherec students tried to
tell us that our claims for the benefits of what we were resuiring of thenm
were simply not true. Perhaps another example from PEANUTS will illustrate
what happened.

Iucy: '"When she saw the little house in the woods, she wondered
who lived there so she knocked at the door. No one answered
so she knocked again." What do you think will happen?

Linus: I can't imagine.

Lucy: "...Still no one answered, so Goldilocks opcned the door and
walked in. There before her, in the little room, she saw a
table set for three...There was a grecat big bowl of porridge,
a niddle-sized bowl of porridge, and a little, wee bowl of
porridge. Shc tasted the great big bowl of porridge...

'Oh, this is too hot,' she said. Then she tasted the middle-
sized bowl of porridge. 'Oh, this is too cold.' Then she
tasted the little, wce bowl. 'Ch, this is just right,' she
said, and she ate it all up." '

Linus: I have a guestion! |

Tucy: Abcut what?

Linus: Uell, it's in regard to cooling...It would secm to e that if
the =iddle-sized bowl was cold, the little ece bowl would be
cold, too, rather than 'just right,' and....

PO
I never even btrought up thic far more obvious point of illegal
entry!

Teachers like ne--and I-=had to rethinlz the dircction of our creative efferts

vhen confrented by comments lilie this seventeen-ycar-old girl's:
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It seens as if theret'e nothing for us to do but say, oh hell,
all right. The curriculum planncrs, the publishers, the
packagers, the adnministrators, and the teachers have the courses
éll napped out. Our own teacher is 5o gung ho that he has a
whole lot more of his owa that we get. You get the fceling

that there's nothing left that can be ours, nothing for us to

do but chew it all and swallow it, and then say, "I did it.

What now?"

David Mallery reports this girl's feelings in The School and the Democratic

Environnment.

Vhen we heeded the real-world intrusions and attenmpted to crecate new instruc-
tional nodes, we ~till had our harg-ups--as per Charles Silberman's description

of the Random Access System in a liew England school.

A high school in a New England city is very proud of its
claborately cquipped languare laboratory, with a new '"Randon
Access 'Teaching Equipnent" system touted as "tailored to

the individual student's rrogress, as each position permits
the instructor to pauge the progress of all students on an
individual basis." To make sure that its expensive equipment
-is used properly, the high school gives students careful in-
structions, anmong them the following:

*+ No one is an individual in the laberatory. Do nothing

and touch nothing until instructions are given by the teacher.
Then listen carefully and follow directions exactly.

¢* The equipment in tle laborzatory is rot like ordincry tagpe
recorders. The vrincinrles involved arc quite diffcrent,
Please do not zsikk unnecesszry jucciions about its orcration.
** You vill stand quietly behind the chair at your booth until
the teacher asks you to -it. fThen =it in as close to the -desk
as possible.

The instructions for thie lab assistants are equally explicit.
They include thie following:

l. Keen watching the students all the tine.
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a) By standing in the niddle of the lab on the
window side you can scec most of the lab.

b) Walk along the rows to make sure that all arnms

' are folded: politely but firmly ask the students
to do this,

Kothing about this "access" is "random." Teachers like me--and I-~have
alwvays becn uncomfortable as students in situations like this cnej in the
mid to late sixties, however, we finally becane uncomfortable as teachers

creating lecarning environments like this onc.

I have, of course, thus far uscd the words "ecrcative!" and "crcativity" as
we once uscd them-~to refer to how ncarly the teacher was approaching the
ideal form--the one true way--we had defined in our profession. Today the
words ‘crcative' and "creativity" are very much in vogue, but we nust come

to grips with what real crcativity entails.

First of all, the crcative classroom will not be replicated or duplicated.
Each time the truly crecative classroom is replicated, somecthing is lost

in the ''translation" downward. That is essentially what happened to true
audiolingualism--which wound up being dialog memorization and pattern drill
recitation only. The creative classroom will not solve problems--it will

create'" new problems, new ramifications,

Secondly, one does not "guide'" creativity--onec unleashes it. The new
"ereations" which result cannot be neasured by exicting tests or measures,

In the creative clascroon, as in the television ad, "there's 2 new you coning
every cay!" 8o, if croctivity is our cbjective, and I kope it is, we nust
rot try to ccnline the creative cefforts within t e Lounduries of an existing
syilabus or try to muake it fit tlhe neasurerents of alrcady existing testin
ingtruricnts, To atter:t tc ferce tie new "ercatioen" into the 1linits of the

current syllubus er the existine test is not to encoursre creativity at ailg

if the new "creation" fits the existing test or the current syllabus, all Jou
N have ie v .. * poskage for the crecation of another time--probably meant for
otner siudents and other teachers,

Q EB
ERIC
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Suppose for a morent that a young teacher in your school proposes to set

up a creative classroom. In this context, she "furnishes! (rather than
"equips") her classroom with a varicety of cushions, coufortable chairs,

and conversational groupings. She is experimenting with a form of demand
learning and so some students are working their way straight through existing
teaching vrograms, but some are doing unit one in a series of different texts,
then going through the units two, and so on. This young wonian is observed
and everyonc agrees that t!e students use the language frecly and vell;

every observer is struck by the notivation of the students. llow, suppose

too that this tcacher doecs not grade conventionally; she keeps a diary for
each student, recording the structural or phonetic or cultural phenomena

he has mastercd. Have you pot the picture? WHICH CF YOU VCLLD WILLILGLY
ACCEPT THESE STUDENTS FOR SECOND-YIAR LANGUAGE INSTRUCTICH?

————a o

When we use the word "crcativity," we must be very surc that we are willing
and able to accept creativity when and as it happens. Ve nust be certain

to reeruit the dynamic and bold young people to be our teachers of the future
who can fight for--and obtain--the things that are necessary for the best
foreign-language education possible. e must be certain to develop tecacher i
training disigned to produce creative teachers, a process not predicated so

heavily on the imitation of existing models. And we nust be very certain

to develop a profession of teachers receptive to the products of the creative
teacher's classroom. When we exanmine our abilities to cope with crcativity
unleashecd, we may find thkat we would prefer to encourage teachiers to be

innovative and to exreriment without placing the onus of being creative upon

ourselves.

But, if we are really detcriined to stimulate creative tcachiing, what are
the things to wiich we can devote ourselves?

1, e can create opportunitics for ourselves as learning models.
Espccially in the rcalm of deep culture teaching, of teuching
for cross-cultural contrast, there-is a necd for the co-learxcr,
the teacher who can learn with students. And this means telling
the students that you are learning with then! And if you are to

be a learning nodel, a co-learner, then of course the leurning

Q
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cannot be predeternined in the syllabus o1 the test--it will

have to be a couperative definition evolved along with the

étudentq involved.

2. We can utilize everything at our disposal to create room for
ever-increasing numbers of students within our foreign-language
offerings. This means that we chall have to devote oursclves
to "audicnce," coming to grips with the fact that offerings will
have to change to fit the students--not vice-versa. lle can
enulate Curl Zicgler in his efforts to reach disadvantaged students
through language in culture and Shirley Krogmeier in her efforts
‘to use language as a ricans rather than an end. And in this
process, wec must learn to use everything--the philosophic thrust
»f the school, technology, community resources, student input-~
EY ZRYTHING.

3, ile can turn our creative efforts toward articulation--not ti:e

articulation of high-school offerings with college offerings where

ten percent of the students may need this service; we can turn our

efforts toward articulating the language department offerings with

the demands the schools at various levels arc naking of their
teachers, for here the articulation expectation is onc hundred
percent. One hundred percent of our sccondary-school teacher-trainees
expect employment in the high schools and junior highs; one hundred
percent of our junior-college trainees expect employment in junior
colleges. One of the ironies of many of our college vropgrams today
is the fact that the 'rcauircnent" pcople take culture courses fron
vhich our teacher-trainces are bzrred, although everyvhere they look

in t: e professional literature tihey are being cxhorted to tcach culture.

If v.e are like Humpty Dumpty who used his rieanings--any gimmick or variaticn
or a technigue can be called "ereative teachiing," but if we use our unmnings,

like Humpty Dunpty, then the crecativity will be only in the cyec of 'thc belolder.

One "creative!" effort we can nmake is to distinguish between "teaching individucnlit:s
and "teaching creativity.'" ‘l/hen we use the verd Yereativity," let's be certai:n

we are never describing just vhat the teacihier does<-let's judge crectiviiy in

the foreirn-lanrmuase clascroon by uiiat the teocher ninlkes it nossible Tor the

to do. i |
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